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CHAPTER I 
I N T R O D U C T I O N  
In the development of this treatise, "The Teach­
ing of Geography in the Intermediate Grades", the 
major points to be considered in constituting the 
whole are the children's needs and interest; and the 
necessity of one's conforming to business practices 
and social ideals in the teaching of geography. 
However, it should be understood that authors today 
PURPOSE are widely considering two unit studies 
in intermediate geography, namely, "Geography of 
1 
Every Day Life", and "The World Outside". 
In light of the foregoing, the purposes of this 
treatise are: 
1. To give the development of Geography as a 
school subject. 
. 2. To give the fundamental processes involved 
in teaching Geography in the intermediate 
grades. 
3. To give the methods of teaching Geography 
in the Xingsville intermediate grades. 
4. To suggest methods of teaching Geography 
that will hold in all situations. 
The writer's choice of this subject may be 
attributed to the fact that she has had unusual 
Clark, Rose B., Unit Studies in Geography 
Chicago, World Book Co., 1926, p. 1. 
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opportunities to study the methods employed and results 
obtained in the teaching of Geography in the intermedi­
ate grades in the Kingsville School System. For 
various reasons many teachers have not been able to 
make successful preparations for teaching geography in 
the manner which the best professional standards of the 
day require. It is hoped,however, that such teachers 
of Geography in the intermediate grades will find the 
following group of facts of much value in the present­
ation of advice which is administered by teachers in 
some of our most progressive school systems of today. 
This treatise applies to intermediate instruction 
the same general principles that have frequently and 
METHOD fruitfully applied to the consideration of 
elementary school methods. It contains some of the 
materials used by the writer in her classes in inter­
mediate Geography. 
Further, the scientific basis for part of the 
discussion in this thesis is found in the modern 
experimental psychologies. This is partcularly the 
case wherein the different methods are discussed. In 
other cases wherein experimental data are not available, 
the writer has relied on authoritative, analytical dis­
cussions. And, each chapter is directed toward a 
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definite result. 
Information is abundant on teaching in the inter­
mediate grades. But, information is eparce on the 
SCOPE teaching of Geography in the intermediate 
grades. Therefore, the scope and limitations of this 
treatise will be hinged around the third, fourth, and 
fifth grade child. 
CHAPTER II 
HISTORICAL BACKGROUND 
America has been busy with a thousand interests 
within the century and half of her independence. In 
GEOGRAPHY IN both new and old communities, the 
THE MAKING 
school plays an important role. Wherever 
it is found, it is in the making. Teachers seem to be 
alert to improve methods of procedure; new proposals 
with reference to subject matter are sharpely scrutin­
ized but heartily welcomed. 
Geography instruction in the elementary school had 
its beginning following the Revolution. And, we can 
feel safe in saying that no geography was taught to any 
extent prior to 1800. However, geography gained a place 
in the curriculum during 1800 - 1850. 
Geography, in an effort to gain its place in the 
elementary curriculum, was taught occasional and in a 
few instances required by law. One of the chief influences 
in determining what was to be taught in the elementary 
schools was the college. However, geography was not 
required by colleges. Therefore, its growth as a school 
subject was neither hindered nor was it stimulated by 
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pressure from these institutions. As a result, the 
text determined to a large extent what the study of 
geography should include. Prior to 1860, geography 
text were written by -Bingham, Goodrich, Adams, Willets, 
Woodridge, and Morse. The content was strictly encyclop-
edic in scope and pedantic in styled 
More's alertness conveyed to" him clearly the dific-
iencies of geography instruction prevalent at that time, 
^ / PERSONAL but he saw also what the future of the sub-
INFLUENCE 
ject was to be. More and wilcox in their 
1 
treatise on "The Teaching of Geography" state: 
"Over a century age Morse urged one of the 
present day objectives - that geography be taught 
in a way to stimulate good citizenship and to 
arouse wholesome patriotism." 
Moore's geography lacked pictures - it contained only 
two maps - but it centered around American geography and 
therefore superior to contemporary text, which were 
generally European in character. 
In addition to More's constructive work, .arnold 
Guyot figured in. he made his appearance in 1848. 
This gentleman was a native of Switzerland. But, he 
had been associated with carl Hitter, renowned geographer, 
and enjoyed the friendship of humboldt, famous student 
Moore, o. B. et.al.. The Teaching of Geography 
im. 1. -timerican Book tlo., 193S. 
pp. 40 - 41. 
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of nature, AS a result of this excellent contact 
together with his own practical experiences, he worked 
out his idea of what the nature of geography instruction 
should be like. In part, his idea was that the starting 
point in geographical education should be nature and not 
books. Jiowever, with the assistance of Mrs. Mary How 
he issued several geographies, the most significant be­
ing the Introduction to Geography. This was an attempt 
at getting the child close to nature. Then, Frances W. 
Parker came on the scene and remained until 1902. He 
had been inspired by Guyot. Thus, he advocated much 
observation and contact with nature. He desired that 
all children learn about distant lands in terms of their 
immediate environment. 
Following Guyot, and Parker came the invigorating 
report of the Committee of Tern. Seemingly this report 
REPORT OF THE was published for the H. E. A. in 
COMMITTEE OF TEN 
1894. It commended that a broad 
treatment of the earth and its inhabitants be given in 
the primary and intermediate grades with its guiding 
principle being that the habit of observation should be 
stimulated as soon as the child enters school and its 
1 
development constantly encouraged. 
1 Moore, C. B. et. al., The Teaching of Geography 
N. Y. American Book Co. Oh. IV. 
i3y way of summary, the development of modern 
geography had its beginning in European schools. This 
was emphasized by Uuyot to be spread by barker in his 
schools at W-uincy and Chicago. The report by the 
committee stimulated the preparation of excellent 
school texts centered around human geography. Thus, 
we see that it has taken geography over a century to 
attain a place in the elementary school curriculum. 
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CHAPTER III 
THE FUNDAMENTAL PROCESSES INVOLVED IN TEACHING 
GEOGRAPHY IN THE INTERMEDIATE GRADES 
There are times when educational theory seems to ad­
vance by leaps and bounds. New terms, new methods, new 
devices make their appearance with startling rapidity -
preparation for living, the project method, visual aids 
retreat ever so slightly to make way for a "core curriculum", 
"integrating center", and "dramatic incidents". When in 
the busy round of teaching, supervising, and experiment-
METHODS AND iROCEDURES ing there come a quiet hour that 
makes possible a little reading and some reflection, the 
conclusion that there is an element of identity or similar­
ity of puspose permeating several of these terms, methods, 
and tendencies is both a guide for the future and a comfort 
for the present. 
As has been said so frequently, the school is, in 
a measure, society's attempt to give to the child these 
wirthwhile experiences and activities which mere living 
supplied, to a large extent, in former day, or which the 
home is incapable of supplying today because of a multi­
plicity of duties and demands. The school, as such, is 
an artificial device demanded by society, but the degree 
of artificiality rests largely with those in control of 
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the school. Any method of procedure or any organization 
of subject matter that can break down this artificiality, 
that can more closely articulate the natural activities 
and impulses of the child with the work demanded in 
school, and that can make the process of education 
parallel or coincident with the experience of living is 
worthy of careful consideration. Both the old terms and 
the new terms indicate suggested procedures for such 
integration. 
Project Method: - The first of the methods to be 
considered will be the project method. The project 
method as a technique of organization and of procedure 
has been very valuable in the teaching of geography. It 
also has a relation to a core curriculum if examined apart 
from any direct reference to a definite subject. The fact, 
emphasized by Rugg, that the social science course should 
be the core of the school curriculum, taken in conjunction 
with the usefulness of the project method in articulating 
school activities, establishes the close relation between 
these two ideas. The project method seems to be one means 
whereby the unification of experience that modern curricula 
posit can be accomplished. 
In project teaching there are essential elements; but 
they should be so treated as to suggest an artistry of de-
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light for the pupil who participates. There are various 
ways by which the consecutive steps involved in the 
working out of a project can be described. The steps 
are helpful in revealing the motives permeating and 
vitalizing a successful project. Ahe steps here enumer­
ated might easily be expanded, but they do point out 
necessary and helpful parts of any project. 
1. Arousing a feeling of need. Children learn best 
when they desire to learn - when a direct need for 
knowledge or a lack of it is felt or when, according to 
some writers, there is indeed "an inner urge". The children 
desire to perfect a certain skill or acquire a certain 
habit. There is a definite felt need; and in a project 
a definite purpose or need is essential. While it is 
highly desirable that an awareness of the need which 
results in a felt want or purpose should originate with 
the children, it is permissible for it to be the outcome 
of planning by the teacher. 
2. Preparing to satisfy the need. This step follows 
quite naturally when the group feels a need or has a 
purpose. The question might arise, "How shall we satisfy 
the need or accomplish our purpose?" Here again the 
teacher plays a real part, but not an aggressive one. 
The children suggest various methods of attack - making 
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an outline, drawing diagrams, finding helpful slides, 
consulting references and periodicals, assigning definite 
topics or units to committees. The teacher should have a 
broad knowledge of the available material that will be 
useful to the children and should supplement their suggest­
ions. xhe teacher will find it necessary to supervise the 
organization of the plan to prevent waste of time and mis­
directed effort. While it is highly desirable that the 
children see their own weaknesses and then make the needed 
adjustments, the teacher can so direct or influence the 
activities that the plan becomes a workable one without 
too many possible sources of failure. 
5. Oarryinjr out the plan. This is the materializing 
of the planning and is, in a large measure, one test of 
its efficiency. Thus, certain questions are to be consider­
ed as important. Do the children seem to be making progress? 
Are the reference assignments proving pertinent to the 
topics? Do the children ask for the teacher's assistance 
when in difficulty? 
The project is the natural medium for a wholesome 
articulation of subjects. In this step, as in the two 
previous steps, the teacher must stimulate and encourage. 
The children have a right to guidance and counsel. 
By way of conclusion of the topic on the project 
- IS -
method, it should be known that a project serves as a 
means of stimulating whole-hearted activity. The work 
involved is of interest in itself and is also a means 
of achieving a desired purpose, of filling a felt need. 
The problem Method: - There are in geography certain 
important facts that are relatively undhanging, such as 
the location of rivers and general surface features that 
can be learned in normal teaching situations, there is 
also a multitude of facts which, learned today as truths, 
tomorrow become half truths or inaccuracies because of 
changing conditions. 
Uranting that there are real problems occurring in 
our geography work, whose solution is within the 
possibilities and interests of the average child, we must 
admit that there are some problems that cannot be answered 
definitely, some that are only of individual interest, 
some that are not worth the time consumed in answering 
them, and others that are too difficult for solution by 
children. Thus, it is evident that a middle course must 
be taken, however, it must be understood that the problem 
method is neither a panacea for all the ills of geography 
teaching nor a pattern to which all geography lessons can 
be or should be fitted. Rather it is, apparently, a 
satisfactory method by which the thought process and the 
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content of geography can profitably be made to interact. 
In the problem method, there are certain facts that 
are of vital importance, namely: characteristics of good 
problems, how problems are raised, activities of teacher 
and pupil in problem-solving lessons, materials needed in 
problem solving and limitations. And, it must be remember­
ed always, that certain criteria must be satisfied in 
every problem-solving lesson. 
The Unit Method: - The units in no way represent 
an ideal organization, fhey indicate the manner in which 
good teachers with large classes of children of various 
nationalities and capacities have used the method of 
integration to overcome, in a degree, at least, the 
"subject-after-subject" school day. An example follows: 
UNIT ONE: Life in Hot. Dry Deserts (Fourth Grade) 
I. Geography: 
Characteristics of hot, dry deserts. 
Oases: Meaning, uses made of oasis by natives, 
travelers, etc. 
Temperature changes and rainfall in hot, dry 
deserts. 
how people live in these desert areas. 
.Location of desert areas as mentioned in 
reading. 
Relation of environment to man's way of 
living. 
II. Reading: 
Reference material from school, public, and 
home libraries. 
Several different textbooks. 
Stories found in readers for third, fourth, 
and fifth grades. 
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UNIT OKB (Continued) 
III. English: 
Oral and written reports on topics such as 
"An Oasis". 
IV. Dramatization: 
Tableaus of desert scenes. 
V. History: 
Egypt - people, pyramids, writing. 
VI. Miscellaneous: 
Spelling, writing, and arithmetic entered 
incidentally. 
Much worth-while related activity in reading, English, 
history,handwork, and so forth may he used in the com­
plete working out of a topic in geography. The teacher 
must he certain, however, to supply the various omissions 
in the child's knowledge for which this form of organization 
may not provide. One cannot hope to give a child all that 
a well-rounded curriculum requires in reading, English, 
of history through the exclusive use of this form of 
procedure. However, it does serve to integrate many 
phases of the child's school work that are frequently 
seen as so many separate fibers, with their ultimate 
weaving into a fabric left largely to chance. 
story and Narrative Method: - In the consideration 
of this topic, there are factors of intricate importance. 
Hamely, the trend toward extensive reading, stories as 
a means of providing geographic background,utilizing 
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children's reading in the geography lesson, and geographic 
reading material on iiurope, Asia, etc. 
One of the outstanding trends noticeable when modern 
courses of study in reading are analyzed is the increasing 
emphasis on developing desirable reading attitudes in the 
children. No longer is the stress predominantly on the 
mechanics of work recognition and word pronunciation. 
The desire to read is closely associated tfith the 
nature of the reading resources provided, if the material 
is interesting and within the reading ability of the 
children, a little stimulation and direction by the teacher 
will aid in producing the desired result. 
The field of geography is admirably adapted to the 
development of interest in reading, not only because the 
varied interests of the class can be utilized, but also 
bacause the capacity to assimilate material of different 
degrees of difficulty can be provided for. 
It is chiefly by means of words that children gain 
an understanding of civilization, with all is complica­
tions. The brevity of the usual geography period makes 
it relatively impossible to supply an adequate amount of 
reading to give this understanding of our complicated 
civilization, oince narrative material with a geographic 
value and background is abundant, this meager amount of 
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reading can be supplemented through the utilization of 
the normal child's interest in reading, The problems of 
the teacher in utilizing this interest are: first, to 
arouse curiosity in the topic; second, to provide material 
that will meet the needs. 
journey Method: - Normal children are always ready and 
anxious to go somewhere, Travel of some kind is usually 
inviting to all of us, regardless of age or experience. 
Under ideal conditions, elementary geography would not be 
studied from texts and references within the confines of 
the classroom,but rather from reality itself, however, 
since factors such as time, expense, distance, and danger 
make the contact with actualities relatively difficult, 
printed and cral substitutes for such visits must be 
utilized. The vicarious experience that journey geography 
provides tends to off set what is known as "pseudo-reason­
ing". For example, in the intermediate grades, an imaginary 
trip with a native rubber gatherer into the jungle areas of 
the mighty Amazon can be contrasted with a similar trip in­
to the well-managed rubber areas of the plantations of the 
East Indies. In these journeys all the visual aids that 
can be obtained should be used. 
Journey geography utilizes three kinds of journeys: 
imaginary trips worked out as a class undertaking; trips 
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that can be actually taken by the class; trips taken by 
others and then recounted to the children. Journey 
geography is useful in realizing the larger aims of 
geography teaching, as it provides the experience necessary 
for the achievement of those aims. 
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CHAPTER IV 
METHODS EMPLOYED IN THE KINGSVILLE SCHOOL SYSTEM 
Too often, the geography lesson is separated from 
life's activities. It often consists of "getting over" 
a fixed amount of subject matter. The students are not 
whole-heartedly engaged in the lessons, be-
PROJECT 
cause the lessons lack motives and purposes 
for them. That's one reason why the writer decided to 
use the project method in teaching geography. The de­
sire for the project should originate with the children, 
although, it is permissible for it to be the outcome of 
planning by the teacher. 
After the project is selected we make an outline to 
guide us in working it out. Definite topics are assigned 
to committees. They make use of references and periodi­
cals, drawing diagrams, maps, and sand table. Whenever 
the committees fail to find the desired information, the 
teacher readily assists them. Much reading is required 
in working out a project, also written and oral English. 
We strive to have some essentials grasped by each member 
of the group. 
At the close of the project we always "share with 
others" by giving a brief account of the work accomplished 
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The project always means a number of activities, draw­
ing maps, collecting pictures from magazines, and 
writing paragraphs. 
Tests and vocabulary lessons are given to test the 
children's knowledge of new words. 
Outcomes: - The benefits to the children, so far as 
social values are concern, are innumerable. Leadership, 
cooperation, initiative, selfreliance are developed, 
group-sharing and judging are the results if such a 





1. To create an interest in, and an understanding 
of people of other countries. 
2. To give the children an understanding of how 
the features of Holland influences living. 
3. To create an interest in the scenery of Holland. 
B#,Children's 
1. To become acq.ua!nted with people of other lands. 
2. To appreciate the customs of the people. 
3. To find out how the children help their parents. 
4. To learn of the children's recreation. 
- 20 
Proposing and Planning The Project; - After reading 
a geography lesson about Holland the children became so 
interested that a project on Holland was suggested. The 
idea met with the class approval immediately. Realizing 
from the lesson that the industrious spirit of the Dutch 
made them a successful people, the class was inspired to 
become industrious, too, to such an extent that a Mitch 
scene was constructed on the sand table. 
Several children chose to show the streets of water 
by covering blue paper with glass upon which were launched 
tiny barges. On each side of the streets homes and busi­
ness houses were placed. Standing near the entrance of 
one home was a Dutch boy dressed as an American t?ith the 
exception of his wooden shoes. 
Por the rural scene a Dutch windmill stood near a 
farm house. In the green field were toy cows. Close to 
the dike was a Dutch boy with long trousers and a tight 
little black coat. He wore a round black hat and wooden 
shoes. Last of all, they made a field of tulips out of 
yellow, red, and pink tissue paper. 
The children gave a tea and invited the Third Grade. 
The menu consisted of bread and butter sandwiches with 
tea. Several children dressed in Dutch costumes danced 
the Dutch dance. One girl recited the poem "Holland". 
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Children yield to the "play" impulse far more 
readily than adults do, probably because they lack 
restraints imposed by maturity. 1'he teacher, ever 
desirous of utilizing any approved 
DRAMATIZATION 
means of creating or increasing in­
terest, has found that dramatization is a valuable 
any. 
Children enjoy "pretending" and this interest 
can be used to develop interest in geography work. The 
value of dramatization lies not in the production of a 
finished play, but in the meaningful experience which 
it can give to the class. 
All members of the class participate in the diff­
erent activities. Most of the time each child has a 
part" in the play. Those who are not "participating 
actors" have sufficient knowledge of the topic to judge 
the worthwhileness and accuracy of the product. The 
dramatization is followed by a friendly discussion to 
clarify obscure points or to substantiate disputed state 
ments. Sometimes the activity is so brief it can be re­
peated by several groups of the children. Occasionally, 
the pupils invite another grade to the room to see the 
performance. 
When studying the life of Indians, Eskimoes, Dutch, 
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Swiss, we dramatize using costumes suitable for each 
nationality, also folk dances and songs. 
In the upper grades, we broaden the activity 
beside the life, song, folk dances, and scenes we add 
the industries and products as they related to the life 
of the people in a certain area. Map and globe work are 
woven in as means of unifying the various scenes in some 
of the activities. 
There are several modifications of the "recitation-
testing" period that involve only slight changes in form 
and procedure, but which must be 
QUESTION AND ANSWER 
distinguished from it because of an 
important difference in purposes. The conventional 
class period is a formal exercise, largely for individual 
testing purposes, with the oral "questions and answers" 
method playing a prominent part it. The modifications of 
this form will improve class-period technique. 
The purpose of these modifications of the class period 
may be summarized by saying their aim is learning rather 
than testing. 
The nature of questions asked in class are largely 
determined by a specific situation, involving such 
elements as the nature of the subject matter dealt with, 
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the type of pupil to which the question is put, the 
relation of the question to the immediately preceding 
discussion, and the purpose of the teacher in her plans 
for the period. 
I. The teacher questions on the text or assigned 
work and the pupils answer. 
A. Actual questions have very little 
interests for the child, (thought 
questions are better). 
B. Questions on the text are as orginal as 
possible. 
C. Definite drill questions are occasionally 
asked. 
D. Children are not permitted to answer in 
mono-syllable or in short fragmentary 
phrases. 
E. The teacher seeks to develop in the child 
word power and a sense of word discrimin­
ation and word values. 
Examples of Different Kinds Of Questions Used 
Multiple-Choice Question: - Choose the ending which 
completes the sentence correctly. 
1. Transit trade is 
(a), trade between countries. 
(b). trade within one country. 
(c). trade from one country to another through 
a third country. 






3. The highest part of Holland is in 
(a), the north. 
b). the east. 
c). the west. 
True-False: - If the statement is true, write (T) 
after it; if not true, write (F). 
1. Holland is located in the northeastern part of 
Europe 6n the Baltic Sea. 
2. The mouth of the great Rhine River is in this 
country. 
3. Dutch foreign trade is poor. 
4. Holland has many colonies. 
5. Cotton cloth is manufactured in MDlland. 
Completion: - Fill each blank with the word or group 
of words which amkes the sentence true. 
1. Both and have greatly influenced 
Dutch manufacturing. 
2. Bacause of the many dairy farms are manu­
factured. 
3. The cheese exported from Holland is sent mostly 
to . 
4. From peanuts, cocoanuts and other nuts, the Mitch 
manufacture . 
5. Much is manufactured in Holland from the 
clay found there. 
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CHAPTER V 
CRITICISMS AND SUGGESTIONS 
111 the consideration of this chapter, it is the 
purpose to criticize some methods of procedure in the 
teaching of geography in the intermediate grades and 
offer remedies. 
As has been stated in previous chapters, too often 
the geography lesson is separated from life's activities. 
This can be realized and an attempt to reproduce the 
project method without a thorough understanding of the 
processes involved in such a method and the purposes 
thereof. 
In an effort to ascertain the desired results from 
the project method, break it down into its component 
parts giving it a thorough analysis by which the proper 
understanding should be obtained. Then, one should be 
able to proceed with such a method without any obstacles. 
It should be understood, however, that the criti­
cisms here enumerated might easily be expanded but it is 
i 
hoped they pointed out necessary points to be considered 
before undertaking, the fore mentioned method. 
There are important facts in geography relatively 
unchanging, also facts that are truths today but because 
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of changing conditions, become half truths tomorrow. 
Thus, the problem method is by no means fool-proof. But, 
it must be a known fact that it is, seemingly, a satis­
factory method.by which thought the process and the 
content of geography can profitably be made to interact. 
Therefore, to obtain the best results the teacher must 
know that certain criteria must be satisfied in every 
problem-solving lesson. 
The unit method, journey, and story methods of 
teaching geography, it is believed, are much easier to 
use than those mentioned previously. They are simple 
and easy to follow but they are only integral parts of 
the whole. Therefore,mention must be made. 
In conclusion, a thorough understanding of the under­
lying principles involved in all methods is necessary in 
the teaching of geography. 
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CHAPTER VI 
SUMMARY AND CONCLUSION 
The writer has shown in Teaching of Geography in the 
Intermediate Grades the purpose of the development of 
geography as a school subject, the fundamental processes 
involved in teaching geography in the Intermediate grades, 
the methods of teaching geography in the Kingsville 
Intermediate Grades and has suggested methods of teaching 
geography that will hold in all situations. 
In chapter two the writer further gave the histor­
ical background of geography. Geography instruction in 
the elemtrntary school had its beginning following the 
Revolution. The early writers of geography were Bingham, 
Goodrich, Adams, Willets, Woodridge and Morse. The 
content was strictly encyclopedic in scope and pedantic 
in style. Later Morse and Guyot made improvement in 
geography texts. Guyot's idea was that the starting 
poin$ in geographical education should be nature and not 
books. Erancis W. Parker, being inspired by ^uyot, ad­
vocated in hi& text much observation and contact with 
nature. Be desired that all children learn about distant 
lands in terms of their immediate environment. The report 
of the Committee of Ten commended that a broad treatment 
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of the earth and its inhavitants be given in the pri­
mary and intermediate grades. The development of modern 
geography had its beginning in European schools. It 
has taken geography over a century to attain a place in 
the elementary school curriculum. 
In chapter three the fundamental processes involved 
in teaching geography in the intermediate grades were 
brought out. The methods - project, problem, unit, story, 
and narrative, and journey - were fully discussed and 
proven to be valuable. 
The writer further gave the methods employed in tbe 
Eingsville School System and showed how success had been 
accomplished by their use. 
In conclusion the writer wishes to say that she 
hopes the foregoing facts will be of some service to 
the readers. 
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